
 Pamir: International Journal of Social 
Sciences 

E-ISSN: XXXX-XXXX 

P-ISSN: XXXX-XXXX 

 

 
 https://bspc-af.org/index.php/Pamir  

Article 

The Impacts of Mobile Apps on English Vocabulary 
Development of Afghan EFL Students 

Ahmad Farshid Eskani  

 Badakhshan University ; e-mail : f.eskani@ut.ac.ir  
* Corresponding Author : Ahmad Farshid Eskani 

Abstract: The integration of mobile applications (apps) into the English as a Foreign Language (EFL) 

classroom has gained significant attention due to their potential in enhancing vocabulary development. 

This review article explores the impact of mobile apps on vocabulary acquisition among Afghan EFL 

students. As the use of mobile technology becomes more pervasive, its role in language learning, 

particularly in vocabulary enhancement, has prompted both educators and researchers to examine its 

effectiveness. This article synthesizes various studies on mobile apps designed for vocabulary learning, 

analyzing their benefits, challenges, and pedagogical implications within the Afghan context. The 

review highlights the versatility of mobile apps in providing interactive, personalized, and accessible 

learning opportunities, which cater to diverse learning needs. However, it also addresses the limitations 

of mobile apps, such as technological barriers and the need for teacher guidance. The findings suggest 

that while mobile apps have the potential to improve vocabulary acquisition, their success is influenced 

by factors such as app quality, student motivation, and the integration of these tools into formal 

teaching practices. This article aims to provide valuable insights for educators and policymakers looking 

to implement mobile-assisted language learning in Afghanistan. 

Keywords: Afghan EFL students, language learning, mobile apps, mobile-assisted language learning, 

vocabulary acquisition, vocabulary development. 

1. Introduction 

The rapid advancement of mobile technology has transformed various fields of 

education, and language learning is no exception. In recent years, mobile apps have 

emerged as powerful tools for enhancing language acquisition, particularly in the 

area of vocabulary development. This is especially important for students learning 

English as a Foreign Language (EFL), where vocabulary plays a crucial role in 

communication and comprehension. For Afghan EFL students, vocabulary 

acquisition is often a challenging task due to various factors, including limited access 

to resources, lack of exposure to English outside the classroom, and the complexities 

of learning a second language. In response to these challenges, mobile applications 

offer a promising solution by providing students with flexible, interactive, and 

engaging ways to enhance their vocabulary skills. 
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The use of mobile apps in language learning is supported by the increasing 

prevalence of smartphones and tablets, which allow students to engage with language 

learning material anytime and anywhere. Studies suggest that mobile-assisted 

language learning (MALL) can offer a more personalized and contextual learning 

experience, catering to the diverse needs and learning styles of students. In 

Afghanistan, where educational resources may be limited, mobile apps have the 

potential to bridge gaps and provide students with continuous access to vocabulary 

practice outside the classroom environment. 

This review article examines the impact of mobile apps on vocabulary 

development among Afghan EFL students by synthesizing existing research on the 

subject. The aim is to explore the benefits, challenges, and implications of integrating 

mobile apps into vocabulary learning for Afghan EFL learners. 

Vocabulary acquisition is a foundational component of learning English as a 

Foreign Language (EFL). In Afghanistan, many EFL students face significant 

challenges in acquiring vocabulary due to limited access to effective learning 

resources, insufficient exposure to the language outside the classroom, and the 

traditional methods of instruction that may not fully engage students. With the 

increasing prevalence of smartphones and mobile applications, the integration of 

mobile apps in language learning has gained attention as a potential solution to these 

challenges. However, despite the widespread use of mobile technology, there is 

limited research on the effectiveness of mobile apps for vocabulary development 

among Afghan EFL students. Therefore, understanding how mobile apps impact 

vocabulary acquisition in this specific context is crucial for educators and 

policymakers seeking to enhance language learning practices. This review aims to fill 

this gap by examining the existing literature on the role of mobile apps in vocabulary 

development for Afghan EFL learners, providing insights into their effectiveness, 

challenges, and pedagogical implications. 

This research wants to answer the following questions: 

1. How do mobile apps impact vocabulary development among Afghan 

EFL students? 

2. What are the benefits of using mobile apps for vocabulary acquisition in 

the Afghan context? 

3. What challenges do Afghan EFL students face when using mobile apps 

for vocabulary learning? 
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4. What are the pedagogical implications of integrating mobile apps into 

vocabulary instruction for Afghan EFL learners? 

5. The primary objectives of this review article are: 

6. To investigate the impact of mobile apps on vocabulary development 

among Afghan EFL students. 

7. To explore the benefits of using mobile apps for vocabulary acquisition 

in the Afghan educational context. 

8. To identify the challenges faced by Afghan EFL students when using 

mobile apps for vocabulary learning. 

9. To examine the pedagogical implications of incorporating mobile apps 

into vocabulary instruction for Afghan EFL learners. 

10. To provide recommendations for educators and policymakers on the 

effective use of mobile apps in enhancing vocabulary acquisition among 

Afghan EFL students 

2. Preliminaries or Related Work or Literature Review 

The integration of mobile apps into language learning, particularly for 

vocabulary development, has been the focus of numerous studies. Research indicates 

that mobile apps have the potential to enhance vocabulary acquisition by providing 

engaging, interactive, and personalized learning experiences. This section reviews the 

literature on the impact of mobile apps on vocabulary development, focusing on 

studies that have examined their effectiveness in general EFL contexts, and 

specifically in Afghanistan. 

Mobile Apps in Language Learning  

Mobile-assisted language learning (MALL) has emerged as an important area of 

research in second language acquisition. Mobile apps offer flexibility, accessibility, and 

interactivity, which are crucial factors in language learning. According to Stockwell 

(2010), MALL enables learners to access learning materials anytime and anywhere, 

promoting autonomous and self-directed learning. The portability of mobile devices 

allows students to engage with language learning tools outside the classroom, 

reinforcing their learning beyond formal lessons. Additionally, mobile apps offer a 

wide variety of features, such as gamification, multimedia resources, and spaced 

repetition, which are known to enhance vocabulary retention (Kukulska-Hulme, 

2012). 
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Effectiveness of Mobile Apps for Vocabulary Acquisition 

Studies have shown that mobile apps can significantly improve vocabulary 

development in EFL learners. For instance, a study by Chinnery (2006) found that 

mobile apps with interactive features, such as quizzes, flashcards, and audio 

components, effectively reinforced vocabulary learning and retention. Similarly, Lai 

and Zhao (2019) found that mobile apps help students internalize vocabulary by 

providing contextualized examples, which are vital for developing a deeper 

understanding of word meanings. Furthermore, mobile apps that incorporate spaced 

repetition algorithms have been shown to increase long-term retention of vocabulary 

(Tharp, 2018). 

The Role of Mobile Apps for Afghan EFL Students 

In Afghanistan, the use of mobile apps for language learning is a relatively new 

phenomenon. Despite the challenges faced by Afghan students, such as limited access 

to educational resources and a lack of exposure to English outside the classroom, 

mobile apps offer a potential solution. According to Hadi and Taj (2020), mobile 

technology can help bridge the gap between formal education and informal, self-

directed learning. By using mobile apps, Afghan EFL students can access English 

vocabulary learning tools on their smartphones, which are increasingly common in 

the country. This access allows for vocabulary practice in a variety of contexts, from 

urban centers to rural areas. 

However, studies also indicate that there are barriers to effectively utilizing 

mobile apps in Afghanistan. According to a study by Jan (2017), while smartphones 

are prevalent, many students lack the technical skills or internet connectivity required 

to maximize the potential of mobile apps. Furthermore, students may struggle with 

language barriers within the apps themselves, as most are designed primarily in 

English, which may limit their usability for beginner-level learners. 

Challenges and Limitations 

Despite the promising potential of mobile apps, several challenges remain. One 

significant challenge is the quality of the apps available. Not all mobile apps are 

designed with effective pedagogical strategies, and some may be more entertaining 

than educational (Godwin-Jones, 2017). Furthermore, mobile apps require a certain 

level of technological infrastructure, including access to reliable internet and 

compatible devices, which may not be readily available to all Afghan students (Dooly, 

2018). Moreover, mobile apps cannot replace the value of teacher-guided instruction, 
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particularly for students who need more structured learning environments (Thornton 

& Houser, 2005). 

Pedagogical Implications 

The use of mobile apps in the classroom necessitates a thoughtful pedagogical 

approach. According to the TPACK framework (Koehler & Mishra, 2009), effective 

integration of mobile apps requires teachers to balance content knowledge, 

pedagogical strategies, and technological tools. In the context of Afghanistan, where 

traditional teaching methods are still prevalent, the integration of mobile apps must 

be accompanied by professional development for teachers to effectively incorporate 

these tools into their teaching practices. Moreover, a collaborative approach involving 

students, teachers, and app developers can help ensure that mobile apps are both 

accessible and aligned with the educational needs of Afghan learners. 

The literature suggests that mobile apps can play a significant role in vocabulary 

acquisition among Afghan EFL students, offering numerous benefits such as 

flexibility, engagement, and accessibility. However, challenges related to app quality, 

technological infrastructure, and the digital divide must be addressed to fully harness 

the potential of these tools. Further research is needed to explore the specific impact 

of mobile apps on Afghan EFL students’ vocabulary development and to develop 

strategies for overcoming these challenges 

 

3. Proposed Method 

This review article synthesizes existing research on the impact of mobile apps on 

vocabulary development among Afghan EFL students. Given the nature of the topic, 

a qualitative approach was adopted to gather and analyze relevant studies from a 

variety of academic sources. The methodology for this review involves several steps: 

literature search, selection criteria, and data analysis. 

Literature Search and Selection Criteria 

A comprehensive literature search was conducted using various academic 

databases, including Google Scholar, JSTOR, ERIC, and Scopus, to identify relevant 

studies published in peer-reviewed journals, conference proceedings, and scholarly 

books. The search terms included "mobile apps", "vocabulary development", 

"Afghan EFL students", "mobile-assisted language learning (MALL)", and 

"vocabulary acquisition in language learning". Studies from the last two decades 

(2000–2024) were prioritized to ensure the inclusion of recent developments in 

mobile learning technology and vocabulary acquisition. 
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Inclusion criteria for the studies considered for this review were: 

1. Studies focused on the use of mobile apps in language learning, 

particularly in vocabulary acquisition. 

2. Research that involved Afghan EFL students or similar contexts. 

3. Studies published in peer-reviewed journals or credible academic sources. 

4. Articles that provide empirical data or substantial theoretical insights into 

the topic. 

Data Extraction and Analysis 

Once the relevant studies were identified, key data was extracted, including: 

1. The type of mobile apps used in the studies. 

2. The specific features of the apps (e.g., interactive elements, gamification, 

spaced repetition). 

3. The vocabulary development outcomes observed in the studies. 

4. The challenges and limitations noted by the researchers. 

5. The pedagogical implications suggested for mobile app usage in EFL 

contexts, specifically in Afghanistan. 

The extracted data was then synthesized to identify common themes, trends, and 

patterns in the literature. This synthesis focused on assessing the effectiveness of 

mobile apps for vocabulary development, the benefits and challenges reported, and 

the pedagogical strategies suggested for integrating mobile apps into vocabulary 

instruction. 

To ensure the reliability of the review, the quality of the selected studies was 

assessed based on the following criteria: 

1. The rigor of the research methodology (e.g., clear research design, 

appropriate sample size, validity of data collection methods). 

2. The relevance of the findings to the context of Afghan EFL students. 

3. The credibility of the authors and publication outlets. 

     Studies that met these quality standards were included in the final analysis, 

ensuring that the review is based on solid, reliable evidence. 

This review has several limitations. First, the scope of studies on Afghan EFL 

students   using mobile apps is relatively narrow, and the research on this specific 

group is limited. Therefore, some studies from other EFL contexts were included to 

broaden the findings. Additionally, the reliance on available published studies means 
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that the review may overlook  ongoing or unpublished research, limiting the 

comprehensiveness of the analysis. 

The significance of this research lies in its potential to contribute to the growing 

body of knowledge regarding the use of mobile apps in language learning, specifically 

in the context of Afghanistan. While mobile-assisted language learning (MALL) has 

been extensively studied in other parts of the world, research on its impact on Afghan 

EFL students remains limited. This review provides a comprehensive analysis of how 

mobile apps can facilitate vocabulary development in Afghan students, a group that 

faces unique educational challenges, including limited access to resources, insufficient 

exposure to English outside the classroom, and socio-economic constraints. 

By examining the existing literature, this review highlights the potential benefits 

of integrating mobile apps into the vocabulary acquisition process. It underscores the 

role of mobile technology in overcoming some of the traditional barriers to language 

learning, such as geographic isolation, limited classroom time, and a lack of interactive 

learning resources. In a country like Afghanistan, where educational infrastructure 

may not fully support the adoption of modern language learning tools, mobile apps 

represent an affordable and accessible solution for enhancing vocabulary acquisition 

among students. 

Moreover, the findings of this review can guide educators and policymakers in 

Afghanistan in making informed decisions about integrating mobile apps into the 

curriculum. It also provides practical insights into the challenges faced by students 

and teachers in the region, offering recommendations for overcoming these obstacles. 

Ultimately, this research aims to support the improvement of English language 

education in Afghanistan by advocating for the effective use of mobile technologies 

as part of a broader educational strategy. 

This review also serves as a valuable resource for future researchers looking to 

explore the intersection of mobile technology and language learning in low-resource 

contexts, contributing to a more nuanced understanding of how mobile apps can be 

effectively utilized for vocabulary development. 

4. Results and Discussion 

The findings from the literature reviewed suggest that mobile apps have a 

significant impact on vocabulary development among Afghan EFL students, with 

both benefits and challenges identified across various studies. The results of this 

synthesis highlight the potential of mobile apps to enhance vocabulary acquisition, 
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but also underscore the need for careful integration and adaptation to the local 

context. 

Benefits of Mobile Apps for Vocabulary Development 

One of the primary advantages of using mobile apps for vocabulary learning is 

their ability to provide flexible, interactive, and personalized learning experiences. 

Mobile apps allow students to learn at their own pace, offering opportunities for 

repetition and review, which are essential for vocabulary retention (Lai & Zhao, 2019). 

This personalized approach is especially beneficial in the Afghan context, where 

students may have varying levels of proficiency in English. The interactive nature of 

many mobile apps—such as flashcards, quizzes, and gamified features—helps engage 

students and reinforce learning in a fun, motivating way (Tharp, 2018). The use of 

multimedia resources, such as images, audio, and video, also provides contextualized 

examples that make vocabulary acquisition more meaningful and memorable 

(Godwin-Jones, 2017). 

Moreover, mobile apps provide students with access to a wide range of 

vocabulary resources that may not be available in traditional classroom settings. Given 

the limited exposure to English outside of school in Afghanistan, mobile apps offer 

an opportunity for continuous, self-directed learning. Studies have shown that 

consistent exposure to new words through apps can improve vocabulary acquisition 

and foster long-term retention (Chinnery, 2006). The ability to practice vocabulary 

anywhere and anytime provides Afghan EFL students with the chance to reinforce 

what they have learned in the classroom, effectively bridging the gap between formal 

instruction and informal learning (Stockwell, 2010). 

Challenges in Using Mobile Apps for Vocabulary Acquisition 

Despite these benefits, several challenges must be addressed to maximize the 

effectiveness of mobile apps in vocabulary development for Afghan EFL students. 

One of the major obstacles is the technological divide, including limited access to 

smartphones, the internet, and the necessary technical skills. While smartphones have 

become more prevalent in Afghanistan, many students, particularly in rural areas, still 

lack the necessary resources to engage fully with mobile apps (Jan, 2017). In addition, 

the quality of mobile apps varies significantly, and not all apps are designed with 

pedagogical principles in mind. Some apps are more focused on entertainment than 

educational content, which may hinder students’ vocabulary learning progress 

(Godwin-Jones, 2017). The apps that do provide educational content may not always 



Pamir: International Journal of Social Sciences 2025 , vol. 1, no. 1, Eskani, et al. 9 of 13 

 

be suitable for the specific needs of Afghan EFL learners, particularly if they are not 

designed with the local context and language proficiency levels in mind. 

Furthermore, mobile apps require students to have a certain level of digital 

literacy, which may not be prevalent in all Afghan EFL classrooms. Without sufficient 

guidance or support, students may struggle to navigate apps or use them effectively. 

Teachers play a critical role in helping students integrate mobile apps into their 

language learning routine. In Afghanistan, where traditional teaching methods still 

dominate, integrating mobile apps into the classroom requires professional 

development for teachers, who may need training on how to use these tools effectively 

(Thornton & Houser, 2005). Without proper guidance, students may fail to fully 

utilize the potential of mobile apps, limiting their impact on vocabulary acquisition. 

Pedagogical Implications and Recommendations 

To overcome these challenges, educators in Afghanistan must consider several 

pedagogical implications when incorporating mobile apps into vocabulary instruction. 

First, teachers should carefully select apps that align with the students’ language 

proficiency level and learning needs. Apps should be chosen based on their 

educational value rather than entertainment value, ensuring that they provide 

meaningful vocabulary practice. Moreover, teachers should offer explicit instruction 

on how to use the apps, guiding students through the features and helping them make 

the most of these tools for language learning. 

In addition, the integration of mobile apps into language learning should be part 

of a blended learning approach that combines traditional classroom instruction with 

technology-enhanced learning. This can help address the technological divide by 

ensuring that students still receive essential face-to-face instruction while also 

benefiting from mobile app-based learning outside of class. Teachers can encourage 

students to use apps for homework assignments, vocabulary drills, and reinforcement 

exercises, helping them extend their learning beyond the classroom (Koehler & 

Mishra, 2009). 

Finally, policymakers and educational stakeholders in Afghanistan should 

consider supporting the development of mobile apps tailored to the specific needs of 

Afghan EFL learners. This could include creating apps in local languages, offering 

content that reflects Afghan cultural contexts, and ensuring that apps are compatible 

with low-cost smartphones and limited internet connectivity. Providing access to such 

apps, alongside adequate digital literacy training, could significantly improve 

vocabulary development among Afghan EFL students. 



Pamir: International Journal of Social Sciences 2025 , vol. 1, no. 1, Eskani, et al. 10 of 13 

 

5. Conclusions 

In conclusion, the integration of mobile apps in language learning, particularly 

for vocabulary development among Afghan EFL students, presents both promising 

opportunities and significant challenges. As highlighted throughout this review, 

mobile applications offer a flexible, accessible, and personalized learning experience, 

enabling students to engage with English vocabulary in an interactive and self-paced 

manner. This is especially beneficial in the Afghan context, where many students face 

limited access to traditional educational resources and have minimal exposure to 

English outside the classroom. Mobile apps, with their diverse features such as spaced 

repetition, multimedia content, and gamification, provide a much-needed platform to 

practice vocabulary acquisition consistently. 

The studies reviewed show that mobile apps are effective in enhancing 

vocabulary retention and can significantly improve learning outcomes. By fostering 

autonomous learning, mobile apps empower students to engage with the language on 

their own terms, creating opportunities for vocabulary reinforcement outside formal 

classroom hours. Furthermore, the immediate feedback provided by many apps 

allows students to monitor their progress and identify areas for improvement, which 

further strengthens their vocabulary skills. 

However, while the potential of mobile apps is undeniable, there are several 

challenges that need to be addressed. The limited access to smartphones, unreliable 

internet connectivity, and lack of culturally relevant apps tailored to the needs of 

Afghan students remain major obstacles. Moreover, not all mobile applications are 

designed with sound pedagogical principles, and the effectiveness of certain apps may 

vary depending on the students' proficiency level and learning preferences. To 

maximize the impact of mobile apps on vocabulary development, careful 

consideration must be given to the selection of apps, the contextual relevance, and 

the design of instructional strategies that complement the use of mobile technology. 

It is clear that for mobile apps to be truly transformative in the vocabulary 

development of Afghan EFL students, collaboration among educators, app 

developers, and policymakers is essential. Teachers should be trained to effectively 

incorporate mobile apps into their teaching practices, ensuring that students can 

access the right tools and resources. Additionally, app developers should prioritize 

educational content that aligns with the curriculum and the specific needs of Afghan 

learners. Policymakers can play a crucial role by supporting infrastructure 
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development and ensuring that students in rural or underserved areas have equal 

access to mobile learning technologies. 

In summary, while mobile apps offer significant promise for improving 

vocabulary acquisition, their full potential will only be realized when the challenges 

associated with their use are mitigated. Continued research and development in this 

area, combined with effective pedagogical strategies, can ensure that mobile apps 

contribute meaningfully to the education of Afghan EFL students, helping them build 

the vocabulary skills necessary for academic success and broader communication in a 

globalized world. 

 

Recommendations for Future Research 

Exploring Long-Term Impacts: While current studies highlight the immediate 

benefits of mobile apps in vocabulary acquisition, more longitudinal research is 

needed to examine the long-term impact of mobile-assisted language learning (MALL) 

on vocabulary retention among Afghan EFL students. Understanding how 

vocabulary acquired through mobile apps is retained over time can provide insights 

into the effectiveness of different app features, such as spaced repetition and 

multimedia support. 

Investigating the Role of Teacher Support: Given the challenges related to the 

integration of mobile apps in Afghan classrooms, future research should explore the 

role of teacher guidance in maximizing the effectiveness of these tools. Studies could 

focus on how teacher training programs can equip educators to better support 

students in using mobile apps, especially in regions with limited access to educational 

resources. 

Examining Context-Specific Mobile App Development: Research is needed to 

investigate the design and development of mobile apps that are specifically tailored to 

the cultural, linguistic, and educational needs of Afghan EFL students. This includes 

exploring how apps can be adapted to address challenges such as language proficiency 

gaps and the digital literacy of students in rural areas. 

Addressing Technological Barriers: Future studies should focus on the 

technological infrastructure required for effective mobile app use in Afghanistan, 

including internet connectivity, smartphone access, and digital literacy. Research 

could explore how mobile apps can be optimized for use in low-resource settings, 

ensuring that they are accessible to a wider range of Afghan students. 
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Comparative Studies Across Different EFL Contexts: While the review focuses 

on Afghan students, comparative research involving other EFL contexts could offer 

valuable insights into how mobile apps perform in different cultural and educational 

environments. This would help identify universal benefits of mobile apps for 

vocabulary development as well as region-specific challenges and strategies. 

Investigating Motivation and Engagement: Motivation plays a critical role in the 

success of mobile apps in language learning. Further research could explore how 

Afghan EFL students’ motivation and engagement with mobile apps influence 

vocabulary acquisition. This could include studies on how app features, such as 

gamification and rewards systems, impact student participation and learning 

outcomes. 

Evaluating the Pedagogical Frameworks for Mobile App Integration: Future 

research should focus on developing and evaluating pedagogical frameworks for 

integrating mobile apps into formal EFL instruction. Research could investigate the 

effectiveness of different teaching strategies that incorporate mobile apps, focusing 

on how these strategies can be tailored to the Afghan educational context. 

Exploring the Potential of Hybrid Learning Models: Given the challenges of 

mobile app usage in Afghanistan, future research could investigate the potential of 

hybrid learning models that combine traditional classroom teaching with mobile app-

based learning. Studies could explore how such models affect vocabulary acquisition 

and whether they address the limitations of mobile learning in resource-poor settings. 
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